teacher became impatient. The children looked at each other uncomfortably. One boy retorted to his friend, " Next time we don't ask the teacher. Better to ask our own friends to explain." The children couldn't wait for the bell to ring, nor can the teacher.
Teaching is pragmatic: its effectiveness is often judged by results. If the students learn, the teaching is successful; if they don't, it is not. So the facts we must face are: there are people who simply cannot teach; and some of them refuse to acknowledge the fact. Some of those teachers without ability, know their limitations and leave the profession, generally those who survived were those who could teach and those willing to improve their skills.
A body of literature (Shulman,1987; Grossman, Wilson, & Shulman,1989; Ball, & McDiarmid, 1990; Cochran, 1993) has informed us that among the basic criteria for a teacher are: knowledge of the subject, and ability to impart it. You must know your subject well enough to teach it to impact learning. It is the unique ability of some teachers to impart their knowledge not only to the bright and disciplined students but to all including "the unteachables" that this paper is premised on.
The Unteachables
Who are they?
A group of 20 practicing teachers were asked to define "unteachable" students. Their answers range from "students who lack interest, those facing problems in learning, those who refuse to accept changes, students who find it difficult to learn in formal environments, those who are unpredictable, defiant, show no interest in selflearning, hyperactive, no patience to sit and listen, have short attention span, and are difficult to teach especially those with low IQ".
Who will teach these children? Oftentimes they are left to their own devises, passed off as "difficult to deal with" and "hopeless", especially struggling ones. Teaching them is no small task -but it is the task at hand. Quality teaching seems to be at the core of the solution to the challenge of making a meaningful difference for all these students. Yet research (Vaughn, Linan-Thompson, Mathes, Cirino, Carlson, Pollard-Durodola, Sharolyn, Cardenas-Hagan, Francis, 2006; Fatimah, 1999; Clay, 1991 Clay, , 1993 
A Case in Point
There is a more intimate and most challenging attribute, we believe, to quality teaching. One can help shape a teacher's mind, but one needs to get at her heart and soul. There remains the immeasurable piece of attachment and devotion to students in the profession.
Perhaps these intangible and elusive aspects are the best definition of "quality" teaching.
Teaching is definitely a work of heart. Success in teaching, as is illustrated in the case of Azira (Fatimah, 1999) depends largely on one's attitude and approach. In the study, on the use of picture books to train a struggling thirteen year old to read in English the author describes a teaching approach based on Clay's (1979) theory of how learning can be accelerated. Clay presents that the lowachieving child needs security and acceptance, among other things. The study details the growing selfconfidence of the struggling reader who learnt to hypothesise about her reading ability through patient and careful prompts and words of encouragement and ", praise from the teacher. The author concludes (1999: 14) That is why the presence of the teacher is crucial, the feedback component of the interaction between the teacher and the learner is the essence of the approach adopted in this reading program.
Because the aim is to make the student less dependent on the teacher as she gains confidence in her ability and providing immediate feedback on successful attempts is important.
As such it is the teacher with a positive attitude and high expectations who can make a difference to learners like Azira. A positive attitude will help her cope with students' problems in the best way. Any effective teacher has high expectations, striving to raise the bar for their students, as in this case.
Preparing Quality, Effective Teachers
How can teachers prepare to be effective, in particular, to be able to teach all students, especially the Embedded in this assumption is that growth and self reflection are key ingredients -if teachers are not continuously learning, students may not either. In place of a fix-it solution, respite can be found in classroom action research which is a model that prevents teachers from getting stuck in a cycle of plan-plan or do-do without much reflection or meaningful action. The relationship between reflection and meaningful action parallels the relationship between teacher and student. That relationship is the hardest part of making quality teaching happen. If a teacher engages in research and searches for ways to continually add to his store of knowledge to share with students, if he encourages collaboration among and exploration with his students, is that enough to create a quality teacher? Well it certainly is a good start.
The New Millennium Teacher
With the advent of technology and advancements in r e s e a r c h o n t e a c h i n g a n d l e a r n i n g , a l l teachers/educators need to face the challenge of Of particular importance is the ability of the teacher to guide students through the morass of the internet, for instance, to identify the reliability of information. In addition, it is important for the teacher to be capable of identifying or creating courseware that evokes student motivation, and encourages interactivity and collaboration.
Conclusion
This paper focuses on teachers who succeed in teaching "unteachables". However questions continue to persist about what exactly a quality teacher is. The answer lies in the context of teaching-that there is no standard list that can guide the preparation of aspiring teachers.
Teaching in the new millennium requires gumption, commitment and a willingness to learn.
